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EDLD 632 Educational Policy Analysis 
Fall 2018 

CRN: 17312 
3 credits 

Tuesdays, 4:30-7:20 
Lokey 115 and Zoom 

 
 
Prof. David Liebowitz 
Educational Methodology, Policy and Leadership 
Email (preferred): daviddl [at] uoregon dot edu 
Phone: 541-346-0914 
Office: 102S Lokey Education Bldg. 
Office Hours: Wednesdays 3:30-4:30pm, in-person or over phone  
 
COURSE MEETING DAYS, TIMES, AND LOCATION 
Class meets Tuesdays from 4:30-7:20pm in Lokey 115 and on Zoom.  
 
COURSE OVERVIEW 
The purpose of this course is to introduce graduate students to the craft of education policy analysis. Each 
week we tackle policy and research briefs on a particular contemporary education policy issue, and use 
our growing policy analysis tools to analyze and critique those briefs and explore possible policy 
alternatives. The course is designed for students who seek to become school and system leaders and policy 
makers, policy analysts and researchers, and those who wish to use policy analysis methods in their 
graduate studies or who wish to become more sophisticated in their ability to read and understand a range 
of policy analyses. 
 
STUDENT LEARNING OUTCOMES 
By the end of the term it is expected that students will be able to effectively: 

1. Describe a set of frameworks and tools to conduct education policy analysis; 
2. Explain the processes for the systematic analysis of complex local, state and national education 

policy issues, including the application of a common set of frameworks and tools; 
3. Analyze and assess the quality of published policy analyses; 
4. Articulate and interpret contrasting viewpoints on key education policies and the evidence and 

debates that surround them;  
5. Conduct a full analysis of a selected policy issue; 
6. Write and present the challenges, alternatives and proposed solutions to a policy problem, 

including using empirical evidence to back up claims regarding the merit or likely outcome of 
policies; and 

7. Reflect on and appreciate the multiple viewpoints, contextualized nuances and limits of the 
policy-making process. 

 
TEXTBOOK AND READING MATERIALS 
Bardach, E. & Patashnik, E. (2016). A practical guide for policy analysis: The eightfold path to more 
effective problem solving, 5th edition. Los Angeles: Sage Publications, Inc. 
 
Stone, D. (2012). Policy paradox:  The art of political decision making, 3rd Edition. New York:  Norton. 
 
The Bardach and Stone books may be ordered online. Policy briefs and other assigned readings will be 
available for download on the course Canvas site; most are linked directly from the syllabus. 
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HYBRID CLASS FORMAT 
This class is designed for both distance and local learners. We will hold class live, in-person, in Lokey 
115 on the Eugene UO campus. For those who cannot attend in person or prefer not to attend in person, 
you can attend live, virtually, using Zoom. Before the first day of class I will send instructions for 
accessing class via Zoom. I strongly encourage all students who live locally and can attend the class face-
to-face to attend each week in person.  Zoom link is: https://uoempl.zoom.us/j/963110776 OR enter ID 
963-110-776.  
 
Distance students  
Adam Pritt (or another technology staff person) will monitor all classes in order to support distance 
learners. To join class remotely, you must be connected to high-speed internet via an Ethernet cable (this 
is a requirement of all distance enrollees in EMPL) as this is necessary for clarity of sound and video. 
Please do not join the class via your phone, iPad, etc. Plan to be in a quiet location, by yourself, plugged 
into an Ethernet cable for all of class time. I ask that distance learners let Adam (apritt@uoregon.edu) and 
me know immediately if you are experiencing technological difficulties. In addition, I encourage you to 
feel welcome to interrupt me or your classmates with comments or questions as it is sometimes difficult 
for distance students to time their comments and questions exactly with pauses in conversation. If you are 
not using appropriate technology, we may need to disconnect you in order not to disrupt the rest of the 
class.  
 
In-person students 
In order to facilitate everyone’s learning, students who are attending class in-person are asked to speak 
clearly and loudly when talking. Depending on how things are going, we may also use a hand held or 
table top microphone (in addition to the microphones installed in the classroom).  
 
All students 
Every student in the class should have access to a laptop during class (in-person students please bring 
your laptops to class). Small group work will sometimes take place over Zoom so that distance and local 
students can work together. We will use our computers in class, but only for class-related activities. While 
we will all have computers, students are expected to remain focused and present in class. Strong empirical 
evidence shows that a laptop can negatively affect the user’s and surrounding students’ learning (see Sue 
Dynarski’s summary of the research: Dynarski, S. (2017, Nov. 22). Laptops are great. But not during a 
lecture or meeting, New York Times. Retrieved from 
https://www.nytimes.com/2017/11/22/business/laptops-not-during-lecture-or-meeting.html.) I ask that 
distance students not pause your video feed and that all students not use their computers to check email, 
surf websites, text, etc. There will be a break during every session when you can do those things. If you 
need to keep your phone on vibrate for emergency or family reasons, please let me know in advance. 
 
  

https://uoempl.zoom.us/j/963110776
mailto:apritt@uoregon.edu)
https://www.nytimes.com/2017/11/22/business/laptops-not-during-lecture-or-meeting.html
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WEEKLY SCHEDULE OF TOPICS, READINGS, AND ASSIGNMENTS 
Notes:  

• This calendar and reading assignments may change at my discretion.  
• Readings under a given date are to be completed by the time of class on that date.  
• You can read in any order you like but I have ordered readings for each week in what I think may 

make the most sense.  
• For most weeks, I have included supplemental readings. They serve to provide additional or 

contrasting viewpoints to the primary readings. Some speak to the core texts’ discussion of policy 
analysis frameworks, others are seminal works on the education policy topic of that week. They 
are not required, but could be insightful in your future academic and professional work. 

 
Session 1: September 25 

 
Readings: 

1. Arafeh, S. (2014). Orienting education leaders to education policy: A primer. In N. Haynes, S. 
Arafeh and McDaniels, C. (Eds.) Educational leadership: Perspectives on preparation and 
practice. Lanham, MD: University Press of America, 16-34. 

2. Bardach & Patashnik (2016), p. xv-12. Includes “Step One: Define the Problem”  
3. Stone (2011), p. 1-36. Includes “The Market and the Polis” 

Assignments: Complete student survey on Canvas (ideally by midnight on 9/23, ok by midnight on 9/25). 
 
Supplemental Reading(s): 
Hardin, G. (1968). The tragedy of the commons, Science, 162(3859), 1243-1248.  

http://dx.doi.org/10.1126/science.162.3859.1243. 
 

Session 2: October 2 
 
Guest speaker: Scott Sargrad, Managing Director of K-12 Education Policy, Center for American 
Progress (CAP) 
 
Readings: 

1. Bardach & Patashnik (2016), p. 12-18 and p. 83-111. Includes “Step Two: Assemble Some 
Evidence” 

2. Stone (2011), p. 37-84. Includes “Equity” and “Efficiency” 
3. Musso, J., Biller, B. & Myrtle, B. (1999). The Tradecraft of Writing for Policy Analysis and 

Management.  
4. Charter schools policy briefs 

a. Cohodes, S. (2018). Charter schools and the achievement gap, The Future of Children, Policy 
Issues, 1-16. Retrieved from https://futureofchildren.princeton.edu/resource-links/charter-
schools-and-achievement-gap.  

b. Roth, E., McDaniels, A. Brown, C. & Campbell, N. (2017). The progressive case for charter 
schools. Washington, DC: Center for American Progress. Retrieved from 
https://www.americanprogress.org/issues/education-k-12/news/2017/10/24/440833/the-
progressive-case-for-charter-schools/.  

c. Fiske, E., and Ladd, H. (2016). Lessons for US Charter Schools from the Growth of 
Academies in England. Washington, DC: Brookings Institute. Retrieved from 
https://www.brookings.edu/research/lessons-for-us-charter-schools-from-the-growth-of-
academies-in-england/.  

Assignments: 
1. Sign up for organizational presentation by midnight 9/30. 
2. Read syllabus thoroughly and post any questions to the Canvas discussion board on syllabus 

questions by midnight 9/30. 

http://dx.doi.org/10.1126/science.162.3859.1243
https://futureofchildren.princeton.edu/resource-links/charter-schools-and-achievement-gap
https://futureofchildren.princeton.edu/resource-links/charter-schools-and-achievement-gap
https://www.americanprogress.org/issues/education-k-12/news/2017/10/24/440833/the-progressive-case-for-charter-schools/
https://www.americanprogress.org/issues/education-k-12/news/2017/10/24/440833/the-progressive-case-for-charter-schools/
https://www.brookings.edu/research/lessons-for-us-charter-schools-from-the-growth-of-academies-in-england/
https://www.brookings.edu/research/lessons-for-us-charter-schools-from-the-growth-of-academies-in-england/
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Supplemental Reading(s):  
Angrist, J. & Pischke, J. (2009). Mostly harmless econometrics: An empiricist’s companion. Princeton, 

NJ: Princeton University Press. 
Center for Research on Education Outcomes. (2017). Charter Management Organizations 2017. Stanford, 

CA: CREDO. Retrieved from https://credo.stanford.edu/pdfs/CMO%20FINAL.pdf.  
Murnane, R.J. & Willet, J.B. (2011). Methods matter: Improving causal inference in educational and 

social science research. New York: Oxford University Press. 
Okun, A.M. (1975). Equality and efficiency: The great tradeoff. Washington, DC: Brookings. 
 

Session 3: October 9 
 

Guest speaker: Brian Reeder, Assistant Superintendent, Office of Research and Data Analysis, Oregon 
Department of Education 
 
Readings: 

1. Bardach & Patashnik (2016), p. 18-27 and 155-163. Includes “Step Three: Construct the 
Alternatives” and “Things Governments Do” 

2. Stone (2012), p. 85-154. Includes “Welfare,” “Liberty” and “Security” 
3. High stakes testing policy briefs 

a. National Council of Teachers of English (NCTE) (2014). How Standardized Tests Shape 
– and Limit – Student Learning. Urbana, IL: NCTE. Retrieved from 
https://www.ncte.org/library/NCTEFiles/Resources/Journals/CC/0242-
nov2014/CC0242PolicyStandardized.pdf.  

b. Pennsylvania State Education Association (PSEA). (2017). A balanced and research-
based approach to standardized testing. Retrieved from 
https://www.psea.org/globalassets/issues--action/key-
issues/files/pseastandardizedtestingpolicybrief.pdf.  

c. Sackett, P., Borneman, M. & Connelly, B. (2008). High stakes testing in higher education 
and employment: Appraising the evidence for validity and fairness. The American 
Psychologist, 63(4), 215-226. http://dx.doi.org/10.1037/0003-066X.63.4.215 .  

Assignments: 
1. Policy brief critique #1 due by midnight, 10/7 

 
Supplemental Reading(s): 
Kingdon, J.W. (2011). Agendas, Alternatives and Public Policies, 2nd Edition. Washington, DC: Longman 

Classics. 
Koretz, D. (2009). Measuring up: What educational testing really tells us. Cambridge, MA: Harvard 

University Press. 
Koretz, D. (2017). The testing charade: Pretending to make schools better. Chicago: University of 

Chicago Press. 
Leman, N. (2000). The big test: The secret history of the American meritocracy. New York: Ferrar, 

Strauss and Giroux. 
 
 

Session 4: October 16 
 
Guest speaker: Tanya Lieberman, Deputy Chief Consultant to California Assembly Education 

Committee 
 
Readings: 

1. Bardach & Patashnik (2016), p. 27-46 and p. 173-179. Includes “Step Four: Select the Criteria” 
and “Strategic advice on the dynamics of gathering political support”  

https://credo.stanford.edu/pdfs/CMO%20FINAL.pdf
https://www.ncte.org/library/NCTEFiles/Resources/Journals/CC/0242-nov2014/CC0242PolicyStandardized.pdf
https://www.ncte.org/library/NCTEFiles/Resources/Journals/CC/0242-nov2014/CC0242PolicyStandardized.pdf
https://www.psea.org/globalassets/issues--action/key-issues/files/pseastandardizedtestingpolicybrief.pdf
https://www.psea.org/globalassets/issues--action/key-issues/files/pseastandardizedtestingpolicybrief.pdf
http://dx.doi.org/10.1037/0003-066X.63.4.215
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2. Stone (2012), p. 155-205. Includes “Symbols” and “Numbers” 
3. English learner & immigrant student Policy briefs 

a. Santibañez, L. & Umansky, I. (2018). English learners: Charting their experiences and 
mapping their futures in California schools. Getting Down to Facts II Research Brief. 
Stanford, CA: Policy Analysis for California Education. Retrieved from 
http://gettingdowntofacts.com/publications/english-learners-charting-their-experiences-
and-mapping-their-futures-california.  

b. California Assembly. (2018). Assembly Bill No. 2735.  
c. California Assembly Committee on Education. (2018). Assembly Bill No. 2735 Analysis. 
d. Thompson, K. & Díaz, G. (2016). English learner students with disabilities. Corvalis, 

OR: The Oregon Department of Education / Oregon State University English Learner 
Partnership. Retrieved from 
http://blogs.oregonstate.edu/odeosuellpartnership/files/2016/08/ELSWDPolicyBrief_Fina
l.pdf.  

Assignments: 
1. Policy brief critique #2 due by midnight, 10/14 
2. Bring Memo #1 (draft) to class 
3. Submit final policy memo problem statement by midnight, 10/14 

 
Supplemental Reading(s): 
Linquanti, R., Cook. H. G., (2013). Toward a “Common Definition of English Learner”: A Brief Defining 

Policy and Technical Issues and Opportunities for State Assessment Consortia. Washington DC: 
Council of Chief State School Officers. Retrieved from 
https://files.eric.ed.gov/fulltext/ED565753.pdf.  

National Academies of Sciences. (2007). Rising above the gathering storm: Energizing and employing 
America for a brighter economic future. Washington, DC: The National Academies Press. 
https://doi.org/10.17226/11463. 

National Center on Education and the Economy. (2007). Tough choices or tough times: The report of the 
new commission on the skills of the American workforce. Washington, DC: NCEE. 
http://www.ncee.org/wp-content/uploads/2010/04/Executive-Summary.pdf.  

National Commission on Excellence in Education. (1983). A nation at risk. Washington, DC. 
https://www.edreform.com/wp-content/uploads/2013/02/A_Nation_At_Risk_1983.pdf.  

 
 

Session 5: October 23  
 
Guest speaker: None 
 
Readings: 

1. Bardach & Patashnik (2016), p. 46-65. Includes “Step Five: Project the Outcomes” 
2. Stone (2012), p. 206-268. Includes “Causes,” “Interests” and Decisions”  
3. Early childhood education policy briefs: 

a. FPG Child Development Institute. (2012). The Abecedarian project; High-quality early 
child care has long-lasting effects. (Snapshot No. 66). Chapel Hill, NC: FPG CDI. 
Retrieved from https://fpg.unc.edu/node/4381.  

b. Armor, D. (2014). The Evidence on Universal Preschool: Are Benefits Worth the Cost? 
Washington, DC: The CATO Institute. Retrieved from 
https://object.cato.org/sites/cato.org/files/pubs/pdf/pa760.pdf.  

Assignments: 
1. Memo #1 (final) due by midnight, 10/21 

 
Supplemental Reading(s): 
Barnett, S., Carolan, M., Johns, D. (2013). Equity and Excellence: African-American Children’s Access to 

http://gettingdowntofacts.com/publications/english-learners-charting-their-experiences-and-mapping-their-futures-california
http://gettingdowntofacts.com/publications/english-learners-charting-their-experiences-and-mapping-their-futures-california
http://blogs.oregonstate.edu/odeosuellpartnership/files/2016/08/ELSWDPolicyBrief_Final.pdf
http://blogs.oregonstate.edu/odeosuellpartnership/files/2016/08/ELSWDPolicyBrief_Final.pdf
https://files.eric.ed.gov/fulltext/ED565753.pdf
https://doi.org/10.17226/11463
http://www.ncee.org/wp-content/uploads/2010/04/Executive-Summary.pdf
https://www.edreform.com/wp-content/uploads/2013/02/A_Nation_At_Risk_1983.pdf
https://fpg.unc.edu/node/4381
https://object.cato.org/sites/cato.org/files/pubs/pdf/pa760.pdf
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Quality Preschool. New Brunswick, NJ: National Institute for Early Education Research. 
Retrieved from http://nieer.org/wp-content/uploads/2016/08/Equity20and20Excellence20African-
American20ChildrenE28099s20Access20to20Quality20Preschool_0.pdf.  

Institute of Medicine. (2000). From neurons to neighborhoods: The science of early childhood 
development. Washington, DC: The National Academies Press. https://doi.org/10.17226/9824. 

National Early Literacy Panel. (2008). Developing early literacy report of the National Early Literacy 
Panel: A scientific synthesis of early literacy development and implications for intervention. 
Washington, DC: National Institute for Literacy at ED Pubs. Retrieved from 
https://lincs.ed.gov/publications/pdf/NELPReport09.pdf.  

Schweinhart et al. (2005). Lifetime effects: The High/Scope Perry preschool study through age 40. 
Ypsilanti, MI: High/Scope Press. 

Hirschman, A.O. (1972). Exit, voice and loyalty: Responses to decline in firms, organizations and states. 
Cambridge, MA: Harvard University Press. 

Madison, J. (1787). The Federalist Papers, No. 10. http://avalon.law.yale.edu/18th_century/fed10.asp.  
Olson, M. (1971). The logic of collective action: Public goods and the theory of groups. Cambridge, MA: 

Harvard University Press. 
 
 

Session 6: October 30 
 
Guest speaker: Laura Schifter, Consultant and Lecturer at Harvard Graduate School of Education. 

Former Senior Education and Disability Advisor, U.S. House Committee on Education and the 
Workforce 

 
Readings: 

1. Bardach & Patashnik (2016), p. 65-71. Includes: “Step Six: Confront the Trade-Offs” 
2. Stone (2012), p. 268-310. Includes “Incentives” and “Rules” 
3. School discipline policy briefs: 

a. Losen, D. (2011). Discipline Policies, Successful Schools, and Racial Justice. Boulder, 
CO: National Education Policy Center. Retrieved from 
https://nepc.colorado.edu/sites/default/files/NEPC-SchoolDiscipline.pdf.  

b. Barrett, N., McEachin, A., Mills, J., & Valant, J. (2017). What are the sources of school 
discipline disparities by student race and family income? (Policy brief November 20, 
2017). New Orleans, LA: Education Research Alliance for New Orleans. Retrieved from 
https://educationresearchalliancenola.org/files/publications/111417-Barrett-McEachin-
Mills-Valant-What-Are-the-Sources-of-School-Discipline-Disparities-by-Student-Race-
and-Family-Income.pdf.  

c. Steinberg, M. & Lacoe, J. (2017). The academic and behavioral consequences of 
discipline policy reform: Evidence from Philadelphia. Washington, DC: Thomas B. 
Fordham Institute. Retrieved from https://edexcellence.net/publications/discipline-
reform-philadelphia.  

Assignments: 
1. Policy brief critique #3 due by midnight, 10/28 

 
Supplemental Reading(s): 
Children’s’ Defense Fund – Ohio (CDF – Ohio) (2017). School Discipline Policies and the Cradle to 

Prison Pipeline. Columbus, OH: CDF-Ohio. https://www.childrensdefense.org/cdfoh/wp-
content/uploads/sites/6/2018/07/school-discipline-policies-issue-brief-MAY2017.pdf.  

Losen, D. & Orfield, G. (2002). Racial inequity in special education. Cambridge, MA: Harvard Education 
Press. 

 
 
 

http://nieer.org/wp-content/uploads/2016/08/Equity20and20Excellence20African-American20ChildrenE28099s20Access20to20Quality20Preschool_0.pdf
http://nieer.org/wp-content/uploads/2016/08/Equity20and20Excellence20African-American20ChildrenE28099s20Access20to20Quality20Preschool_0.pdf
https://doi.org/10.17226/9824
https://lincs.ed.gov/publications/pdf/NELPReport09.pdf
http://avalon.law.yale.edu/18th_century/fed10.asp
https://nepc.colorado.edu/sites/default/files/NEPC-SchoolDiscipline.pdf
https://educationresearchalliancenola.org/files/publications/111417-Barrett-McEachin-Mills-Valant-What-Are-the-Sources-of-School-Discipline-Disparities-by-Student-Race-and-Family-Income.pdf
https://educationresearchalliancenola.org/files/publications/111417-Barrett-McEachin-Mills-Valant-What-Are-the-Sources-of-School-Discipline-Disparities-by-Student-Race-and-Family-Income.pdf
https://educationresearchalliancenola.org/files/publications/111417-Barrett-McEachin-Mills-Valant-What-Are-the-Sources-of-School-Discipline-Disparities-by-Student-Race-and-Family-Income.pdf
https://edexcellence.net/publications/discipline-reform-philadelphia
https://edexcellence.net/publications/discipline-reform-philadelphia
https://www.childrensdefense.org/cdfoh/wp-content/uploads/sites/6/2018/07/school-discipline-policies-issue-brief-MAY2017.pdf
https://www.childrensdefense.org/cdfoh/wp-content/uploads/sites/6/2018/07/school-discipline-policies-issue-brief-MAY2017.pdf
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Session 7: November 6 
 
Guest speaker: Mark Teoh, Senior National Director of Research & Knowledge, TeachPlus 
 
Readings: 

1. Bardach & Patashnik (2016), p. 71-72. Includes: “Step Seven: Stop, focus, narrow, deepen, 
decide!” 

2. Stone (2012), p. 311-377. Includes “Facts,” “Rights” and “Powers” 
3. Teacher evaluation policy briefs: 

a. American Federation of Teachers. (2015). Moving beyond compliance: Lessons learned 
from teacher development and evaluation. Washington, DC: AFT, AFL-CIO. Retrieved 
from https://www.aft.org/sites/default/files/movingbeyondcompliance.pdf.  

b. National Council on Teacher Quality (2017). Running in place: How new teacher 
evaluations fail to live up to promises. Washington, DC: NCTQ, p. 1-17. Retrieved from 
https://www.nctq.org/dmsView/Final_Evaluation_Paper.  

Assignments: 
1. OPTIONAL: Policy brief critique due by midnight, 11/4; will replace lowest critique grade 
2. Bring Memo #2 (draft) to class 

 
Supplemental Reading(s): 
Institute of Education Sciences (2014). State requirements for teacher evaluation policies promoted by 

Race to the Top. Washington, DC: IES. Retrieved from 
https://ies.ed.gov/ncee/pubs/20144016/pdf/20144016.pdf.  

Goldstein, D. (2015). The teacher wars: A history of America’s most embattled profession. New York: 
Anchor. 

Green, E. (2014). Building a better teacher: How teaching works (and how to teach it to everyone). New 
York: W.W. Norton. 

Hamilton, A. or Madison, J. (1788) The Federalist Papers, No. 51, 
http://avalon.law.yale.edu/18th_century/fed51.asp.  

 
Session 8: November 13 

 
Guest speaker: Analia Jaimovich, Senior Education Specialist, Inter-American Development Bank 
 
Readings: 

1. Bardach & Patashnik (2016), p. 72-82. Includes “Step Eight: Tell Your Story” 
2. Stone (2012), p. 379-386. Includes “Policy Analysis and Political Argument” 
3. Accountability policy briefs: 

a. Education Week, (2015). The Every Student Succeeds Act: Explained. Education Week, 
25(14), p. 17-20.  

b. Darling-Hammond, L., Cardichon, J., & Melnick, H., (2017). Identifying schools for 
support and intervention: Using decision rules to support accountability and improvement 
under ESSA (Policy brief, June 2017). Palo Alto, CA: Learning Policy Institute. 
Retrieved from https://learningpolicyinstitute.org/sites/default/files/product-
files/Schools_Support_Intervention_Decision_Rules_BRIEF.pdf.  

c. Ryland, A. & Burke, L. (2017). School rules: Lessons from the ESSA regulatory process. 
Washington, DC: Heritage Foundation. https://www.heritage.org/sites/default/files/2017-
02/BG3189.pdf.  
 

Assignments: 
1. Memo #2 (final) due by 8:00am, 11/13 [note deadline shift due to Veteran’s Day] 

 
Supplemental Reading(s): 

https://www.aft.org/sites/default/files/movingbeyondcompliance.pdf
https://www.nctq.org/dmsView/Final_Evaluation_Paper
https://ies.ed.gov/ncee/pubs/20144016/pdf/20144016.pdf
http://avalon.law.yale.edu/18th_century/fed51.asp
https://learningpolicyinstitute.org/sites/default/files/product-files/Schools_Support_Intervention_Decision_Rules_BRIEF.pdf
https://learningpolicyinstitute.org/sites/default/files/product-files/Schools_Support_Intervention_Decision_Rules_BRIEF.pdf
https://www.heritage.org/sites/default/files/2017-02/BG3189.pdf
https://www.heritage.org/sites/default/files/2017-02/BG3189.pdf
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OECD. (2011). School autonomy and accountability: Are they related to student performance? Paris: 
OECD Publishing, Inc. https://doi.org/10.1787/5k9h362kcx9w-en.  

Elmore, R. (2004). School reform from the inside out: Policy, practice and performance. Cambridge, 
MA: Harvard Education Press. 

Hess, F. & McShane, M. (Eds.). (2018) Bush-Obama school reform: Lessons learned. Cambridge, MA: 
Harvard Education Press. 

 
Session 9: November 20 

 
Guest speaker: Michelle Hodara, Practice Expert, Postsecondary Readiness and Success, Education 

Northwest 
Readings: 

1. Tyack, D. & Cuban, L. (1995). Tinkering toward utopia: A century of public school reform. 
Cambridge, MA: Harvard University Press, p. 40-59. Includes “Chapter 2: Policy Cycles and 
Institutional Trends” 

2. Post-secondary preparation policy briefs: 
a. Bromberg, M. & Theokas, C. (2016). Meandering toward graduation: Transcript 

outcomes of high school graduates. Washington, DC: EdTrust. Retrieved from 
https://edtrust.org/resource/meandering-toward-graduation/.  

b. Jacob, B. (2017). What we know about Career and Technical Education in high school. 
Washington, DC: Brookings Institution. Retrieved from 
https://www.brookings.edu/research/what-we-know-about-career-and-technical-
education-in-high-school/.  

c. Pierson, A., & Hodara, M. (2016). Regional Promise Grants (2014–2015): Final 
evaluation report. Portland, OR: Education Northwest. Retrieved from 
https://educationnorthwest.org/sites/default/files/resources/regional-promise-
2014%E2%80%9315-evaluation-report.pdf.  

Assignments: 
1. Policy brief critique #4 due by midnight, 11/18 

 
Supplemental Reading(s): 
Payne, C. (2008). So much reform, so little change: The persistence of failure in urban schools. 

Cambridge, MA: Harvard Education Press, p. 153-190. Includes “Chapter 6: Missing the Inner 
Intent: The Predictable Failures of Implementation.” 

Goldin, C. & Katz, L. (2010). The race between education and technology. Cambridge, MA: Belknap 
Press.  

Symonds, W., Schwartz, R. & Ferguson, R. (2011). Pathways to prosperity: Meeting the challenge of 
preparing young Americans for the 21st century. Cambridge, MA: Pathways to Prosperity 
Project, Harvard University Graduate School of Education. Retrieved from 
https://www.gse.harvard.edu/sites/default/files/documents/Pathways_to_Prosperity_Feb2011-
1.pdf. 

 
Session 10: November 27 

 
Readings: None.  
Assignments: 

1. Policy analysis presentation in class today 
2. Policy analysis final paper due by midnight, Monday, 12/3 

 
  

https://doi.org/10.1787/5k9h362kcx9w-en
https://edtrust.org/resource/meandering-toward-graduation/
https://www.brookings.edu/research/what-we-know-about-career-and-technical-education-in-high-school/
https://www.brookings.edu/research/what-we-know-about-career-and-technical-education-in-high-school/
https://educationnorthwest.org/sites/default/files/resources/regional-promise-2014%E2%80%9315-evaluation-report.pdf
https://educationnorthwest.org/sites/default/files/resources/regional-promise-2014%E2%80%9315-evaluation-report.pdf
https://www.gse.harvard.edu/sites/default/files/documents/Pathways_to_Prosperity_Feb2011-1.pdf
https://www.gse.harvard.edu/sites/default/files/documents/Pathways_to_Prosperity_Feb2011-1.pdf
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GRADING COMPONENTS AND CRITERIA 
 
Final grades will be based on the following elements: 
 

1. Class participation (2 points per week = 20 points): This class uses a combination of short 
lectures, in-class partner and small group work, and class discussions. It is important, therefore, 
that you complete all the assigned reading before each class and be prepared to participate fully in 
discussions and class activities.  

 
2. Policy brief critiques (4, worth 5 points each for a total of 20 points): For the weekly policy 

briefs, you will prepare short 2-3 page double-spaced critiques. Upload your work to Canvas by 
midnight the Sunday before class. One approach is to compare the way briefs with different 
viewpoints treat the policy topic. Another is to hone in on a particular brief and assess its claims. 
If you take this second approach, please be sure to contextualize your critique of the brief in the 
viewpoints that the opposing viewpoint brief takes. 

 
Frame your critique using the frameworks provided in that week’s Bardach and Patashnik and 
Stone readings. For instance, in Week 3, when we read about B&P’s Step 3, “Constructing the 
Alternatives,” assess the extent to which the policy briefs constructed and assessed alternative 
policy options. In that same week we’ll also read Stone’s writing on welfare, liberty and security 
as societal goal areas. In your critique, try to ascertain to what extent the author(s) of the policy 
brief(s) draw upon these notions. You must select one of the dimensions from each, but you need 
not cover all of the dimensions read in that week.  

 
• Policy brief critique 1: Problem definition, evidence assembly or construct the alternatives 

(Bardach & Patashnik) and equity, efficiency, welfare, liberty, or security (Stone) 
• Policy brief critique 2: Select the criteria (Bardach & Patashnik) and symbols or numbers (Stone) 
• Policy brief critique 3: Projection of outcomes or confront the tradeoffs (Bardach & Patashnik) 

and causes, interests, decisions, incentives, or rules (Stone) 
• Policy brief critique 4: Stop, focus, narrow deepen, decide (Bardach & Patashnik) and facts, 

rights, or powers (Stone) 
• Policy brief critique 5: Tell your story (Bardach & Patashnik) and policy cycles (Cuban & Tyack) 

or failure of implementation (Payne) 
 
Other guiding questions to consider as you read and critique the policy briefs include:  

• Self Interest and Advocacy: What is the writer's point of view? Does the author have a 
personal or organizational stake/interest in the policy being analyzed?  

• Audience: Who is the intended audience? Is it clear who the potential audience would be? Is it 
a large or small audience? How is the author attempting to inform or influence this audience? 
With information? With interpretation? With policy ideas and solutions? Is the context of the 
problem discussed (i.e., is the genesis of the policy explained?), or is it assumed the audience 
will know this? 

• The Issue: Was the issue clearly defined? Was it an important issue? How well written is it? 
Are the report’s conclusions or recommendations sufficient? Should they be used as the basis 
for policy formulation? 

• Analytic Framework: What framework is used for analysis? How is the analysis presented? 
Narrative? Tables, charts, graphs? Historical analysis? Cost-benefit analysis? Competing 
values analysis? 

• Technical Methods: Did the methods used in the analysis seem appropriate to the issue? If so, 
why? If not, why not? How technical is the analysis? Can a lay person understand it, or only 
an expert? Is the level of technical detail appropriate to the problem, or does it seem designed 
to obscure an understanding of the issues? 
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• Value position of the analysis: What are the value positions underlying the analysis? Does the 
analysis appeal to the emotions? Does the analysis tend to confirm the value position held by 
the report writers and sponsors? Is the value position made explicit, or does the report act as if 
no values were being addressed through the policy and its analysis? 

• Your position: Based on what you read, what do you think needs to be done? Did you find 
yourself taking a position on the issue while you were reading the report? What position were 
you taking? 
 

3. Policy organization presentation (worth 5 points). Each student will select one of the 
organizations that published one of the policy briefs and present an overview of the organization 
to the class. There are more students than policy organizations, so some students will present on 
other national and regional policy organizations. Questions to consider: 
• What is the organization’s mission? 
• Is the organization that is sponsoring the analysis partisan, bi-partisan, or non-partisan? Are 

they transparent in their stance? Is their stated stance reflective of the policy positions they take 
and reports they produce? 

• Would they be a credible source to cite in your policy memo? If a scholarly article? In a 
literature review? In your dissertation? Why or why not? 

• Is the organization primarily concerned with education policy analysis, or does it have a 
larger organizational purpose and mission? 

• What education policy topics have they published on in the past 2-3 years? 
• Do they primarily publish research reports, opinion pieces, or policy analyses?  
• Do they mostly report synthesis of extant data or do they conduct their own data collection 

and analysis? How can you tell? 
• Who funds the organization? Is there evidence that this biases their reports? 

 
4. 400 word policy memos (2, 10 points for #1, 15 points for #2, for a total of 25 points). The 

classic 1-2 page policy analysis memos are aimed at developing a policy analysis writing style, 
following the recommendations from Musso, Biller, and Myrtle’s (1999) The Tradecraft of 
Writing for Policy Analysis and Management. These single-spaced, 400 word maximum memos 
will undergo the following steps: individual drafts, peer feedback, final draft. 
 

5. Policy Analysis Memo (presentation worth 10 points, memo worth 20 points, for a total of 
30 points): The final project for this course is a policy analysis memo analyzing a real policy 
dilemma facing your school, district, community state or country using Bardach and Patashnik’s 
8 steps as grounding for the analysis. For D.Ed. students in Year 1 (or students who have 
transitioned into the new D.Ed. program), the policy topic will be connected to your dissertation 
focus area. There are two parts to this assignment: an in-class presentation and a written policy 
memo. The in-class presentation will be delivered to a mock “client,” as appropriate to the issue: 
a district school board, the state board of education, a college institutional board, the state 
legislature, a member organization, or an advocacy group. Your presentation will be worth 10 
points. The written memo should be between 4 and 6 pages, single-spaced and should be: 

a. well organized and written (4 points),  
b. describe the policy problem and context (4 points),  
c. describe the various policy alternatives and criteria (6 points),  
d. include a thoughtful matrix and projected outcomes distribution (3 points),  
e. and suggest a recommendation and next steps (3 points).  

Please see the final paper guidelines for detailed guidelines for this assignment. For week 3 you 
will submit your proposed topic in the form of a problem statement (see Bardach & Patashnik’s 
Step 1). You may also include preliminary thoughts about your evidence base if you’d like 
feedback on that.  
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Note for PhD Students: PhD students may wish to conduct and submit a more empirical policy 
analysis for the final policy analysis memo for this course. For example, you could use quasi-
experimental methods to evaluate the impact of a policy of interest in a given setting. If you are 
interested in this option please set up a meeting to talk to me. I will ask for a proposed outline to 
ensure that the memo meets both your needs and course goals. 

 
Final grades are based on the following scale: A+ 98-100%, A 94-97%, A- 90-93%; B+ 87-89%, B 83-
86%, B- 80-82%; C+ 77-79%, C 73-76%, C- 70-72%. Any work scoring less than a C- will be required to 
be revised and resubmitted.  
 

STUDENT ENGAGEMENT INVENTORY 
 
Graduate students are expected to perform work of higher quality and quantity, typically with forty hours 
of student engagement for each student credit hour. For this course, the following table shows the number 
of hours a typical student would expect to spend in each of the following activities, with an emphasis on 
writing tasks: 
 

Educational activity Hours  Explanatory comments 
Course attendance 30 10 class meetings of 3 hours each 
Assigned readings 40 Includes text and policy brief reading materials (4 hrs/week) 
Writing assignments 50  Includes policy brief critiques (4 x 2 hr), policy organization 

presentation (2 hrs), 1-page memos (2 x 5 hrs) as well as final paper 
preparation and writing (30 hrs) 

Total hours 120  These are approximations. Reading and writing times will vary per 
individual, with the expectation that writing will dominate the time 
allocation. 

 
ATTENDANCE AND ABSENCE GUIDELINES 

 
Active, participatory attendance is required to succeed in this course and master the course material. If a 
student does miss class, it is the student’s responsibility to contact the instructor prior to class; otherwise, 
the absence will be unexcused and 0 points awarded. Students may earn participation credits for one (1) 
missed class, by watching the class video and writing a summary of the key learnings from this class. 
 
Contact the instructor in advance in case of illness or emergencies that preclude completing assignments 
as scheduled. Late policy memos will receive a maximum of 50% credit; late submissions for other 
assignments are not accepted.  
 

COURSE PRINCIPLES∗ 
 
Learning from each other: Each of us—myself included—comes with limited perspectives on education. 
We gain depth of understanding by learning others’ views. For this reason, it is imperative that we each 
try to listen and understand the perspectives of others, especially those with whom we disagree most 
strongly. This also means that you are responsible for teaching others. If you’re having trouble finding 
ways to bring your perspectives into our class conversations, please see me so we can work this out.  

Sensitive topics and respectful disagreement: This class involves topics that are often challenging to 
discuss (race, class, gender, immigrant status, identity issues of various sorts, privilege...). I welcome the 

                                                           
∗ Adapted from Paul Skilton-Sylvester. 
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creation of a dialogue that is open, thoughtful, and founded on the basis of research in the field and 
personal experience. At times, some of you will not agree on the positions that are taken. This diversity is 
welcomed. However, I ask that you exercise thoughtfulness, introspection, and respect both in our 
conversations in class and online.  

Work with me to make this course suit your needs: There are plenty of worthwhile topics related to 
education policy that are not included in this syllabus due to time limitations. And taking only the topics 
we do cover, there are many worthwhile perspectives that we will not explore. If you have interests that 
are not addressed in the syllabus, I encourage you to use the flexibility of assignments (especially the 
Policy Analysis Memo) to address these.  

Class expectations include: 
• Arrive on time, prepared for class. 
• Attend for the duration of class. 
• Participate actively in class activities. 
• Respect the diversity of cultures, opinions, viewpoints in the classroom. 
• Listen to fellow students and the professor with respect. 
• Return from breaks in a timely manner. 
• Do not use laptops for email, surfing, or other activities unrelated to class. 
• Turn off cell phones and other electronic devices unless you have notified professor. 

 
Interacting with me: I welcome being in touch with each of you and hope you come and talk during office 
hours. I look forward to getting to know each of you better over the course of the quarter. That said, if you 
have questions about course operations, details of the syllabus or any other course logistics 
questions that can be addressed publicly, please post these to the pinned Canvas discussion thread. I 
want the majority of our interactions to be substantively oriented and enjoyable. I will respond to 
questions on the Canvas board directly, and you may have your question answered by someone else (a 
caveat: if you have a question about a course requirement, I am the ultimate authority. If someone else 
posts inaccurate information about a course requirement, I will correct them, but do not assume their 
answers are accurate). 
 

DIVERSITY, EQUITY AND INCLUSION 
It is the policy of the University of Oregon to support and value equity and diversity and to provide 
inclusive learning environments for all students. To do so requires that we:  

• Respect the dignity and essential worth of all individuals.  
• Promote a culture of respect throughout the university community.  
• Respect the privacy, property, and freedom of others.  
• Reject bigotry, discrimination, violence, or intimidation of any kind.  
• Practice personal and academic integrity and expect it from others.  
• Promote the diversity of opinions, ideas and backgrounds which is the lifeblood of the university. 

 
In this course, class discussions, projects/activities and assignments will challenge students to think 
critically about and be sensitive to the influence, and intersections, of race, ethnicity, nationality, 
language, religion, gender, socioeconomic background, physical and cognitive ability, sexual orientation, 
and other cultural identities and experiences. Students will be encouraged to develop or expand their 
respect and understanding of such differences. 
 
Maintaining an inclusive classroom environment where all students feel able to talk about their cultural 
identities and experiences, ideas, beliefs, and values will not only be my responsibility, but the 
responsibility of each class member as well. Behavior that disregards or diminishes another student will 
not be permitted for any reason. This means that no racist, ableist, transphobic, xenophobic, chauvinistic 
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or otherwise derogatory comments will be allowed. It also means that students must pay attention and 
listen respectfully to each other’s comments. 
 

DOCUMENTED DISABILITY 
Appropriate accommodations will be provided for students with documented disabilities. If you have a 
documented disability and require accommodation, arrange to meet with the course instructor within the 
first two weeks of the term. The documentation of your disability must come in writing from the 
Accessible Education Center in the Office of Academic Advising and Student Services. Disabilities may 
include (but are not limited to) neurological impairment, orthopedic impairment, traumatic brain injury, 
visual impairment, chronic medical conditions, emotional/psychological disabilities, hearing impairment, 
and learning disabilities. For more information on Accessible Education Center, please see 
http://aec.uoregon.edu. 
 

MANDATORY REPORTING OF CHILD ABUSE 
UO employees, including faculty, staff, and Graduate Employees, are mandatory reporters of child 
abuse. This statement is to advise you that that your disclosure of information about child abuse to a UO 
employee may trigger the UO employee’s duty to report that information to the designated authorities. 
Please refer to the following links for detailed information about mandatory reporting: 
http://hr.uoregon.edu/policies-leaves/general-information/mandatory-reporting-child-abuse-and-neglect 
 

REPORTING TITLE IX EXPERIENCES 
Any student who has experienced sexual assault, relationship violence, sex or gender-based bullying, 
stalking, and/or sexual harassment may seek resources and help at safe.uoregon.edu. To get help by 
phone, a student can also call either the UO’s 24-hour hotline at 541-346-7244 [safe], or the non-
confidential title ix coordinator at 541-346-8136. From the safe website, students may also connect to 
Callisto, a confidential, third-party reporting site that is not a part of the university.  
 
Students experiencing any other form of prohibited discrimination or harassment can find information at 
respect.uoregon.edu or aaeo.uoregon.edu or contact the non-confidential AAEO office at 541-346-
3123 or the Dean of Students Office at 541-346-3216 for help. As UO policy has different reporting 
requirements based on the nature of the reported harassment or discrimination, additional information 
about reporting requirements for discrimination or harassment unrelated to sexual assault, relationship 
violence, sex or gender based bullying, stalking, and/or sexual harassment is available at 
http://aaeo.uoregon.edu/content/discrimination-harassment  
 
The instructor of this class will direct students who disclose sexual harassment or sexual violence to 
resources that can help and will only report the information shared to the university administration when 
the student requests that the information be reported (unless someone is in imminent risk of serious harm 
or a minor). The instructor of this class is required to report all other forms of prohibited discrimination or 
harassment to the university administration.  
 

ACADEMIC MISCONDUCT POLICY 
All students are subject to the regulations stipulated in the UO Student Conduct Code 
http://conduct.uoregon.edu). This code represents a compilation of important regulations, policies, and 
procedures pertaining to student life. It is intended to inform students of their rights and responsibilities 
during their association with this institution, and to provide general guidance for enforcing those 
regulations and policies essential to the educational and research missions of the University. 
 

ADDITIONAL POLICY ON ACADEMIC HONESTY 
Because you will be pulling together ideas and information from a range of different kinds of sources 
(including both popular press, the internet and scholarly journals) it is going to be very important that you 

http://aec.uoregon.edu/
http://hr.uoregon.edu/policies-leaves/general-information/mandatory-reporting-child-abuse-and-neglect
http://aaeo.uoregon.edu/content/discrimination-harassment
http://conduct.uoregon.edu/
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summarize the main ideas in your own words, and attribute correctly any direct quotes or significant ideas 
from anyone else. Here is what the UO policy on academic dishonesty has to say about plagiarism on the 
Teaching Effectiveness Program's website: 
 
Plagiarism is the inclusion of someone else's product, words, ideas, or data as one's own work. When a 
student submits work for credit that includes the product, words, ideas, or data of others, the source must 
be acknowledged by the use of complete, accurate, and specific references, such as footnotes. 
Expectations may vary slightly by discipline. By placing one's name on work submitted for credit, the 
student certifies the originality of all work not otherwise identified by appropriate acknowledgements. On 
written assignments, if verbatim statements are included, the statements must be enclosed by quotation 
marks or set off from regular text as indented extracts. 
 
A student will avoid being charged with plagiarism if there is an acknowledgement of indebtedness. 
Indebtedness must be acknowledged whenever: 

1. One quotes another person's actual words or replicates all or part of another's product; 
2. One uses another person's ideas, opinions, work, data, or theories, even if they are completely 

paraphrased in one's own words; 
3. One borrows facts, statistics, or other illustrative materials--unless the information is common 

knowledge. 
 
Unauthorized collaboration with others on papers or projects can inadvertently lead to a charge of 
plagiarism. If in doubt, consult the instructor or seek assistance from the staff of the Teaching and 
Learning Center (68 PLC, 346-3226). In addition, it is plagiarism to submit as your own any academic 
exercise (for example, written work, printing, computer program, art or design work, musical 
composition, and choreography) prepared totally or in part by another. Plagiarism also includes 
submitting work in which portions were substantially produced by someone acting as a tutor or editor. 
(http://tep.uoregon.edu/workshops/teachertraining/learnercentered/syllabus/ academic dishonesty.html) 
 

CONFLICT RESOLUTION 
Several options, both informal and formal, are available to resolve conflicts for students who believe they 
have been subjected to or have witnessed bias, unfairness, or other improper treatment.  
 
It is important to exhaust the administrative remedies available to you including discussing the conflict 
with the specific individual, contacting the Department Head, or within the College of Education, fall 
term you can contact the Associate Dean for Academic Affairs and Equity (Krista Chronister, 346-2415, 
kmg@uoregon.edu). For winter, spring and summer terms you can contact the Interim Associate Dean for 
Academic Affairs (Lillian Duran, 346-2502, lduran@uoregon.edu). Outside the College, you can contact:  

• UO Bias Response Team: 346-3216 http://bias.uoregon.edu/whatbrt.htm  
• Conflict Resolution Services 346-3216 http://studentlife.uoregon.edu/support 
• Affirmative Action and Equal Opportunity: 346-3123 http://aaeo.uoregon.edu/ 

 
GRIEVANCE POLICY 

A student or group of students of the College of Education may appeal decisions or actions pertaining to 
admissions, programs, evaluation of performance and program retention and completion. Students who 
decide to file a grievance should follow the student grievance procedure, or alternative ways to file a 
grievance outlined in the Student Grievance Policy (https://education.uoregon.edu/academics/student-
grievance) or enter search: student grievance. 
 

IN CASE OF INCLEMENT WEATHER 
In the event the University operates on a curtailed schedule or closes, UO media relations will notify the 
Eugene-Springfield area radio and television stations as quickly as possible. In addition, a notice 
regarding the university’s schedule will be posted on the UO main home page (in the “News” section) at 

mailto:kmg@uoregon.edu
mailto:lduran@uoregon.edu
http://bias.uoregon.edu/whatbrt.htm
http://studentlife.uoregon.edu/support
http://aaeo.uoregon.edu/
https://education.uoregon.edu/academics/student-grievance
https://education.uoregon.edu/academics/student-grievance
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http://www.uoregon.edu. Additional information is available at http://hr.uoregon.edu/policy/weather.html.  
 
If an individual class must be canceled due to inclement weather, illness, or other reason, a notice will be 
posted on Blackboard or via email. During periods of inclement weather, please check Blackboard and 
your email rather than contact department personnel. Due to unsafe travel conditions, departmental staff 
may be limited and unable to handle the volume of calls from you and others. 
 

COURSE INCOMPLETE POLICY 
Students are expected to be familiar with university policy regarding grades of “incomplete” and the time 
line for completion. For details on the policy and procedures regarding incompletes, Please see: 
https://education.uoregon.edu/academics/incompletes-course  

http://hr.uoregon.edu/policy/weather.html
https://education.uoregon.edu/academics/incompletes-course
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